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	Course:
	Introduction to Pedagogy and Practices for Teaching English to Speakers of Other Languages (TESOL Methods)

	Instructor(s):
	Janine Sepulveda and Char Heitman

	Last updated:
	November 4, 2013


Course Overview

This course is designed to provide participants with current methodologies associated with teaching English language learners (ELLs) of different ages in various learning contexts. Participants will discuss and practice a wide variety of strategies and techniques for teaching English to speakers of other languages (TESOL). While exploring best practices for teaching English, participants learn how to create an effective and communicative language classroom for all ELLs. In addition, participants will examine what best practices means in the context of teaching English in the 21st century, where the use of English incorporates modern technologies. This is a great starter course for anyone who would benefit a basic survey to TESOL Methods!
Prerequisites

Candidates should be highly motivated in-service EFL educators, teacher trainers or ministry officials who are both dedicated to their own professional development and willing to share their knowledge with colleagues. In addition, they should: 

· Have high intermediate to advanced level English language proficiency in all skill areas (approximately 525 TOEFL), particularly reading and writing.

· Have access 4-5 times per week minimum to reliable computers with high-speed Internet; expect to spend a minimum of 8-10 hours each week on coursework.

· Have basic technology skills for email, the Web (e.g., searches, downloads, uploads, managing of course logins/passwords) and file management (e.g., PDF, MS Word, Excel).

Course Learning Objectives
· Demonstrate understanding of the course material through online discussion.

· Create behavioral objectives for the courses they teach.

· Create or locate effective alternative assessment instruments to evaluate student work.

· Develop and practice language teaching and classroom management techniques for teaching EFL.

· Incorporate self and peer feedback into their courses.

· Incorporate a variety of techniques and approaches (collaborative learning, project-based learning, use of authentic materials, Web 2.0, etc.) into their teaching.

· Create an action plan for one of their courses that incorporates the topics and techniques from the TESOL Methods course.

· Effectively identify areas for improvement in their own teaching and make a specific plan for change.

· Give constructive feedback to peers on their action plans.

· Develop themselves professionally in the field of TESOL by participating in a virtual community of practice and preparing materials to share in their local community.


· Communicate more effectively in English by participating in the course activities.

· Create global, professional connections with colleagues in the field of TESOL that will continue beyond the scope of the course.

Description of Final Project

All 10-week E-Teacher courses require participants to complete a final project with a score of 70% or higher. The final action plan consists of a detailed plan for implementing new techniques in the participants’ own courses. The action plan must include: a course description, an issue/challenge to be solved, new techniques/innovations to address the issue, a detailed plan for making the change along with a list of resources, a detailed timeline, a discussion of the benefits and challenges of the change, and an appropriate assessment tool for measuring the degree of success of the change.

Grading Criteria and Requirements for Certificate of Completion 

E-Teacher participants must complete the final project per above and all other assignments with a score of 70% or higher to receive a passing grade for the course and a Certificate of Completion. This course is equivalent to 10 Continuing Education Units (CEUs) or 100 hours of instruction. 

Following is a description of the grading criteria for this course.

	Percentage
	Task or Assignment

	75%
	Online Discussions and Tasks

	25%
	Final Action Plan

	
	


Participants will be required to:

· Read assigned texts, watch assigned videos, and submit at least two posts a week on the topics that demonstrate understanding of key concepts and two posts per week responding to other participants.
· Submit learning objectives and assessment tools for their own courses.

· Create a final action plan, for use in one of their own courses, in segments over the course of the term.

· Give constructive feedback on peers’ final action plans.

Participants each receive an overall percentage score and grade for this class based on work in two areas: online discussions and tasks (75% of the total grade), and final action plan (25%). The instructors provide feedback in a combination of points and written comments.

Weekly online group discussions and tasks (75% of total score). Participants individually contribute (post) substantive comments to a minimum of four discussions per week. Two discussion topics will be available each week on pedagogical issues, and practical teaching tips and techniques. In weeks 4-5, participants will submit original learning objectives and assessment tools for use in their own courses. In weeks 5-7, participants will submit steps #1-3 of their final action plans for feedback from the instructor.  In week 5, participants will submit a summary/review of a sample final action plan. In weeks 6, participants will submit answers to Parts 1 and 2 of the final action plan.  During week 7, participants will submit answers to 
Final Action Plan (25% of total score). The final action plan consists of a detailed plan for implementing new techniques in the participants’ own courses. The action plan must include: a course description, an issue/challenge to be solved, new techniques/innovations to address the issue, a detailed plan for making the change along with a list of resources, a detailed timeline, a discussion of the benefits and challenges of the change, and an appropriate assessment tool for measuring the degree of success of the change.

Weekly Syllabus

	Week
	Topics/Themes
	Learning Objectives
	Readings/Resources
	Tasks/Activities

	01 
	· Self-Introductions.
· What Makes a Good Discussion? 

· The Shaping Module 1: Contextualizing Language.
	· Form a learning community to facilitate working together and learning from each other.
· Articulate and demonstrate understanding of what constitutes a good online discussion.
· Acquire and demonstrate an understanding of the meaning of contextualizing language and how it is relevant to their language classroom.
	· Klinghammer, S. J. (2006). Textbook vs. "Real World" communication. University of Oregon.
· Cakir, I. (2006). The use of video as an audio-visual material in foreign language teaching classroom. The Turkish Online Journal of Educational Technology, 5(4),67-72.  Retrieved from http://tojet.net/articles/v5i4/549.pdf

	· Discussion 1: Self-introductions:  Post a self introduction of yourself, including  name, teaching context, education and professional background and interests, etc.
· Discussion 2: Respond to the question “What constitutes a good discussion?” and to at least one other participant.
· Discussion. 3: Respond to the questions on Contextualizing Language readings and to at least one other participant.


	02 
	· Collaborative and Cooperative Learning.

· Shaping Module 4: Pair and Group Work.
· Shaping Module 5: Learner Feedback.
	· Discuss benefits of cooperative work in the language classroom.
· Share ideas for setting up successful collaborative learning activities.
· Find solutions to challenges of collaborative learning.
· Identify one’s own learning style and discuss how students’ styles affect instructional decisions.
· Discuss the various cognitive and metacognitive learning strategies employed by successful language learners and brainstorm how these strategies can be taught effectively.
	· Kagan, S. (1995). We can talk: Cooperative learning in the elementary ESL classroom. Kagan Online Magazine. Retrieved from http://www.kaganonline.com/
free_articles/dr_spencer_kagan/
ASK40.pdf
· Kozar, O. (2010). Towards better group work: Seeing the difference between cooperation and collaboration constructivist theory. English Teaching Forum, 48(2), 16-23.  Retrieved from http://americanenglish.state.gov/files/
ae/resource_files/48_2-etf-towards-better-group-work-seeing-the-difference-between-cooperation-and-collaboration.pdf
· Rance-Roney, J. A. (2010). Reconceptualizing interactional groups: Grouping schemes for maximizing language learning. English Teaching Forum, (48)1, 20-26.  Retrieved from http://americanenglish.state.gov/files/
ae/resource_files/10-48-1-d.pdf
· TESL Goddess. (2008). Error correction theory and practice in the ESL classroom. Retrieved from http://voices.yahoo.com/
error-correction-theory-practice-esl-classroom-1401049.html?cat=4
· Gray, R. (2004). Error correction in ESL/EFL classes may not be effective. Internet TESL Journal, (10)11. Retrieved from http://iteslj.org/Techniques/
Gray-WritingCorrection.html
· Dodge, R. (n.d.). Responding to error in ESL writing. Retrieved from http://www.csus.edu/wac/WAC/
Teachers/esl_error.html

	· Discussion. 1:  Respond to the questions on cooperative/ collaborative learning and how it applies to your classroom and to at least one other participant.
· Discussion 2:  Respond to the questions on Error Correction and Learner Feedback and to at least one other participant.
· Optional: Social Thread (this and all remaining weeks).

	02
cont’d
	
	
	Optional Videos: 
· U.S. Department of State ECA/A/L. (Producer). (2006). Shaping the way we teach English, best practices around the world: Module 4, cooperative/collaborative learning [Video]. Retrieved from http://www.youtube.com/
watch?v=woNZzjJL9bQ
· U.S. Department of State ECA/A/L. (Producer). (2006). Shaping the way we teach English, best practices around the world: Module 5, learner feedback [Video]. Retrieved from  http://www.youtube.com/watch?v=siNy5vXWbOY
	

	03 
	· Setting Learning Objectives.
	· Distinguish between goals and objectives.
· Discuss the importance of setting clear learning objectives

· Explore methods and means for creating activities on all levels of the revised Bloom’s taxonomy.
· Write ABCD objectives for their own courses.
· Provide feedback on peers’ objectives.
	· Smaldino, S., Lowther, D., Russell, J. (2011).  ABCD objectives.  In:  Instructional technology and media for learning (10th Edition), Upper Saddle River, NJ: Pearson. 
· Smaldino, S. E., Lowther, D. L., & Russell, J. D. (2012). The Assure Model. From:  Instructional technology and media for learning (10th ed.). Upper Saddle River, NJ: Prentice Hall. 
· Bixler, B. (2011). Writing instructional goals and objectives. Retrieved from  http://www.personal.psu.edu/
bxb11/Objectives/
· Owen-Wilson, L. (2006). Beyond Bloom: A new version of the cognitive taxonomy.  Retrieved from  http://www4.uwsp.edu/education/
lwilson/curric/newtaxonomy.htm
Optional Videos:  
· Anderson, J. (Producer). (2010). Bloom's Taxonomy overview. [Video]. Retrieved from  http://www.youtube.com/
watch?v=zLNr-2k9NjQ
· Farrell, F. (Producer). (2008). Secrets of great lesson planning no. 1: Objectives. [Video]. Retrieved from  http://www.youtube.com/
watch?v=XpjYwf0Vv3o
· Robertson, I. (Producer). (2009). Bloom’s Taxonomy and lesson planning. [Video]. Retrieved from http://www.youtube.com/
watch?v=LrKmM1cEffU
	· Discussion 1: Respond to the questions on learning objectives and Bloom’s revised taxonomy readings and to at least one other participant.
· Discussion 2: Write at least one goal and three learning objectives for your own course and give feedback to at least one other participant about the goals and objectives.


	04 
	· Alternative Assessment and Rubrics.

· Shaping Module 10: Alternative Assessment.
	· Share views on assessment and its impact on language learning.
· Analyze the differences between traditional testing and alternative assessment.
· Discuss alternative assessments used in their classroom and identify new forms of alternative assessment they wish to implement and explain why.
· Write a rubric to be used in participant’s own course(s).
· Provide peer feedback on rubrics.

	· Hancock, C. (1994). Alternative assessment and 2nd language study: What and why.  Retrieved from http://www.cal.org./resources/digest/
hancoc01.html
· Tannenbaum, J. (1996). Practical ideas on alternative assessments for the ESL classroom. Retrieved from http://www.cal.org/resources/digest/
tannen01.html
· Garrison, C. & Ehringhaus, M. (2007). Formative and summative assessment in the classroom.  Retrieved from http://www.amle.org/publications/
webexclusive/assessment/tabid/1120/
·  Meuller, J. (2012). Authentic assessment toolbox: Rubrics. Retrieved from  http://jfmueller.faculty.noctrl.edu/
toolbox/rubrics.htm
Optional Videos:  
· U.S. Department of State ECA/A/L. (Producer). (2006). Shaping the way we teach English, best practices around the world: Module 10, alternative assessment [Video]. Retrieved from http://www.youtube.com/
watch?v=FkK06hpQmt4
· WIECB. (Producer). (2008). World language assessment: Using feedback in assessment. [Video]. Retrieved from http://www.youtube.com/
watch?v=O8hhHgnbl9M
· U.S. Department of State ECA/A/AL. University of Oregon and University of Maryland. (Producer). (2011). Alternative assessment: Discussion skills. [Video]. Retrieved from http://www.youtube.com/
watch?v=ylKc8LraS_E axuM688c

	· Discussion 1: Respond to questions about alternative assessment readings including sharing the types of assessments you use and discussing the benefits and challenges of implementing alternative assessments and respond to at least one other participant.
· Discussion 2: Share a rubric you have created for your classroom.  Give feedback on at least one rubric shared by another participant.
· Final Action Plan Preparation Task: Read the documents for Final Action Plan (FAP), including a final action plan description, checklist and rubric and post questions you have related to the FAP, if any, in the optional thread on Blackboard.



	05 
	· Project-based Learning (PBL).
· Shaping Module 9: Critical and Creative Thinking (CT).
· Final Action Plan Task #1: Course/Student Description.
	· Discuss the benefits of projects in language courses.
· Analyze the necessary elements for designing successful projects.
· Share projects currently used by participants.
· Generate solutions to obstacles of implementing projects.
· Explore methods for incorporating CT in language classes, even with beginners and younger learners.
· Analyze what types of questions/tasks lead to CT.
	· Buck Institute of Education. (Producer). (2013). What is PBL? Does it work? [Video]. Retrieved from http://www.bie.org/index.php/
site/PBL/pbl_handbook_introduction/
· Gaer, S. (1998). Less teaching, more learning. Focus on Basics:  Connecting Research and Practice, 2. Retrieved from  http://www.ncsall.net/
index.html@id=385.html
· Nelson, C. (1995). Problem-based learning in the foreign language classroom. Retrieved from  http://spacetruckingmogul.com/
masters/pbl-fl.html
· Edutopia. (2007). How does project-based learning work? Retrieved from http://www.edutopia.org/project-based-learning-guide-implementation
· Alan, B. and Stoller, F. (2005). Maximizing benefits of project work in foreign language classrooms. English Teaching Forum. Retrieved from http://americanenglish.state.gov/resources/english-teaching-forum-2005-volume-43-number-4#child-637
· Kabilan, M.  (2000).  Creative and critical thinking in language classrooms.  The Internet TESL Journal, 6(6). Retrieved from http://iteslj.org/Techniques/
Kabilan-CriticalThinking.html
· Shermis, S. (1999). Reflective thought, critical thinking. Eric Digest ED436007. Retrieved from http://www.ericdigests.org/
2000-3/thought.html
	· Discussion 1: Respond to the questions on project-based learning readings and to at least one other participant.
· Discussion 2: Respond to the questions on critical/creative thinking readings and to at least one other participant.
· Final Action Plan Task #1:  Read sample final action plans from previous courses and write a summary and reaction to one sample final action plan.


	
	
	
	· Foundation for Critical Thinking.  (2013) The role of Socratic Questioning in thinking, teaching and learning. Retrieved from http://www.criticalthinking.org/pages/
the-role-of-socratic-questioning-in-thinking-teaching-amp-le/522
· Tully, M. (2009). Mind Mirror Projects: A Tool for Integrating Critical Thinking into the English Language Classroom. English Teaching Forum. Retrieved from http://americanenglish.state.gov/resources/english-teaching-forum-2009-volume-47-number-1#child-250

Optional Videos: 

· U.S. Department of State ECA/A/L. (Producer). (2006). Shaping the way we teach English, best practices around the world: Module 9, critical and creative thinking [Video]. Retrieved from  http://www.youtube.com/ watch?v=p5dodTlc1sc
· Buck Institute of Education. (Producer). (2013).  PBL explained [Video]. Retrieved from  http://www.bie.org/videos/video/project_based_learning_explained

· U.S. Department of State ECA/A/L. (Producer). (2010). Project-based learning: Teacher interviews.  [Video]. Retrieved from  http://www.youtube.com/watch?v=2wRhrYIZI1Y
· U.S. Department of State ECA/A/L. Producer). (2010). Project-based learning: Student interviews. [Video]. Retrieved from  http://www.youtube.com/watch?v=2_YqQLZoV2M
· U.S. Department of State ECA/A/L. (Producer). (2010). Project-based Learning: Amy's Hoot book. [Video]. Retrieved from  http://www.youtube.com/watch?v=T_MawAx6Xgw&feature=relmfu

· U.S. Department of State ECA/A/L. (Producer). (2010). Project-based Learning: Laura's phrasal verb project. [Video]. Retrieved from  http://www.youtube.com/watch?v=LTs0zRZVSdQ
· Buck Institute of Education. (Producer). (2013).  World language project: Creative masters. [Video]. Retrieved from http://www.bie.org/videos/video/world_language_project_creative_masters


	06 
	· Digital Technology in Language Learning.
· Shaping Module 8: Authentic Materials.
· Final Action Plan Task #2: Course/Student Description and Course Issue or Challenge.
	· Explore available technologies that could be applied in participants’ own contexts.
· Discuss how to align learning objectives with educational technology.
· Discuss important considerations when using authentic materials in language classes.
· Share activities that make use of technology and authentic materials.
· Give a course description and explain an issue to be solved in that course.
	· Prensky, M. (2001).  Digital natives, digital immigrants. Retrieved from http://www.marcprensky.com/writing/Prensky%20-%20Digital%20Natives,%20Digital%20Immigrants%20-%20Part1.pdf
· Penn State Learning Design Community Hub (2007). Technology and learning objectives. Retrieved from http://ets.tlt.psu.edu/learningdesign/
webdesign/media/objectives

	· Discussion 1: Respond to the questions on the technology readings and to at least one other participant.
· Discussion 2: Respond to the questions on authentic materials readings and to at least one other participant.
· Final Action Plan Task #2: Choose a course you regularly teach and provide a detailed description of the course and students. Then discuss one class issue/challenge you would like to resolve.  This will be the class and issue you use for your Final Action Plan.


	
	
	
	Readings/Resources, continued:
· Banville, S. (2013). Breaking news English. Retrieved from http://www.breakingnewsenglish.com

· Fried-Lee, L. (2012). Laurie’s ESL website.  Retrieved from http://fog.ccsf.edu/~lfried/
· Microsoft’s’ lesson plans for teachers. (2013).  Retrieved from http://www.microsoft.com/Education/en-us/teachers/plans/Pages/index.aspx
· Krauss, M. (2011). ESL independent study lab. Retrieved from http://legacy.lclark.edu/~krauss/toppicks/toppicks.html
· Kelly, C. & Kelly, L. (2012). Interesting things for ESL students. Retrieved from http://www.manythings.org/
· Shepherd, S. (2004). Using authentic materials. Retrieved from http://www.teachingenglish.org.uk/articles/using-authentic-materials
· Thompson, C. (1997). Selecting authentic materials.  Presentation handout from ACTFL Annual Meeting, Nashville, TN.
· Kilickaya, F. (2004). Authentic materials and cultural content in EFL classrooms.  Internet TESL Journal , (10)7.Retrieved from http://iteslj.org/Techniques/
Kilickaya-AutenticMaterial.html
Optional videos: 

· U.S. Department of State ECA/A/L. (Producer). (2006). Shaping the way we teach English, best practices around the world: Module 8, authentic materials [Video]. Retrieved from http://www.youtube.com/watch?v=8mgwWhWa0Q8
· Nesbitt, B. (Producer). (2007).  A vision of K-12 students today [Video]. Retrieved from http://www.youtube.com/watch?v=_A-ZVCjfWf8
· Naace Connect. (Producer). (2010). Web 2.0 applications in the modern foreign languages classroom. [Video]. Retrieved from http://www.youtube.com/watch?v=1jguH_zeE_g&feature=related
· Pearson Foundation. (Producer). (2009). Literacy, ELL, and digital storytelling. [Video]. Retrieved from http://www.youtube.com/
watch?v=Hrw66BL-Izo&feature=relmfu
· Picardo, J. (Producer). (2008). 10 Top Tips for Using Technology in the Classroom [Video]. Retrieved from http://www.youtube.com/watch?v=xiisteObuhk
· Picardo, J. (Producer). (2008). Podcasting in five easy steps. [Video].  Retrieved from http://www.youtube.com/watch?v=2eIqryRZH48&feature=related
· Stanley, G. (Producer). (2007). Web 2.0 and language learning. [Video]. Retrieved from http://www.youtube.com/watch?v=F1IRkqbUoXY

	07 
	· Differentiated Instruction
· Learner Motivation 
· Final Action Plan Task #3: Innovation that Addresses Issue/Challenge.
	· Demonstrate an understanding of what Differentiated Instruction is and the elements that comprise it.
· Identify ways that DI could be used in participants’ own courses.
· Distinguish between intrinsic and extrinsic motivation.
· Explore reasons for high and low motivation among learners in participants’ own context.
· Discuss the teacher’s role in raising motivation.
· Select teaching innovation(s) that might solve the stated class issue(s).
	· Theisen, T. (2002). Differentiated instruction in the foreign language classroom: Meeting the diverse needs of all learners. Retrieved from http://www.sedl.org/loteced/
communique/n06.html
· Willoughby, J. (2000-2005) Differentiating instruction: Meeting students where they are. Retrieved from http://www.glencoe.com/sec/
teachingtoday/subject/di_meeting.phtml
· Staff Development for Educators. (nd). What is differentiated instruction? Retrieved from http://www.sde.com/di/what.asp
· Smith, G and Throne, S. (2013). Differentiating instruction in the AP Spanish classroom. Retrieved from http://apcentral.collegeboard.com/apc/members/courses/teachers_corner/50531.html
· Bowman, S. (2004). Rapid learning stations. Retrieved from https://www.plt.org/stuff/contentmgr/
files/1/f26780586853ffd4098b51607b02c290/files/whatarelearningstations.pdf
· Springfield, C. (1973). Learning centers-stations-places. Retrieved from http://www.ascd.org/ASCD/pdf/journals/ed_lead/el_197305_springfield.pdf
· Differentiation Central. (2009-2010). Differentiation videos. [Video]. Retrieved from http://www.differentiationcentral.com/
videos2.html
· Thanasoulas, D. (2002). Motivation and motivating in EFL. Retrieved from http://www.englishclub.com/
tefl-articles/
motivation-motivating-efl.htm
· Kirk, K. (2013). Motivating students. Retrieved from http://serc.carleton.edu/
NAGTWorkshops/affective/
motivation.html
· Lumsden, L (1994). Student motivation to learn. Retrieved from http://www.kidsource.com/kidsource/
content2/Student_Motivatation.html
Optional Video: 
· U.S. Department of State ECA/A/L. (Producer). (2006). Shaping the way we teach English, best practices around the world: Module 5, learner feedback [Video]. Retrieved from http://www.youtube.com/
watch?v=7YcJiEvbakA 
	· Discussion 1: Respond to the questions on Differentiated Instruction readings and to at least one other participant.
· Discussion 2: Respond to the questions on learner motivation readings and to at least one other participant.
· Final Action Plan Task #3: Choose one or more innovations discussed in this course to solve the class issue(s) you described last week. Be sure to explain HOW the chosen innovation(s) will solve your issue(s).


	08 
	· Classroom Management; Shaping Module 6: Managing Large Classes.
· Final Action Plan Task #4: Optional Formative Peer Feedback on Final Action Plans.
	· Analyze techniques for effective classroom management (whether large or small).
· Explore options for making large classes more learner-centered.
· Analyze characteristics of effective teachers.
· Provide and receive formative peer feedback on final action plans (optional).
	· Finnan, R. and Shaw, S. (2008). Enhancing learning by engaging students. Presentation handout from Yemen Higher Education Development Project.
· Alber, R. (2012). Tools for teaching: Managing a large class size. Retrieved from http://www.edutopia.org/blog/
managing-large-class-size-rebecca-alber
· Futonge, K. (2005). Using PowerPoint to teach ESL classes. Retrieved from http://www.esl-galaxy.com/powerpointarticle.html
· Hargreave, H. (2013) Top TEFL teaching tips: How to teach large classes. Retrieved from http://www.esljobfeed.com/esl-teaching-abroad/top-tefl-teaching-tips-how-to-teach-large-classes/
· Clandfield, L. and Tennant, A. (2013) Methodology: Teaching large classes. Retrieved from http://www.onestopenglish.com/
support/ask-the-experts/methodology-questions/methodology-teaching-large-classes/154297.article
· Alber, R. (2012). 5 quick classroom management tips for novice teachers. Retrieved from http://www.edutopia.org/blog/
classroom-management-tips-novice-teachers-rebecca-alber
· Adams, C. M. & Pierce, R. (n.d.). Characteristics of effective teaching. Retrieved from http://www.lingofest.com/resources/
Characteristics%20of%20effective%20
teaching.pdf
	· Discussion 1: Respond to the questions on classroom management readings and to at least one other participant.
· Discussion 2: Respond to the questions on managing large classes readings and to at least one other participant.
· Optional Task: Provide formative peer feedback on a colleague’s final action plan.


	
	
	
	· Meador, D. (2013). Qualities of an effective teacher. Retrieved from http://teaching.about.com/od/pd/a/Qualities-Of-An-Effective-Teacher.htm
· Edutopia. (2011). 10 Tips for classroom management. Retrieved from http://www.edutopia.org/classroom- management-resource-guide
Optional Videos: 

· U.S. Department of State ECA/A/L. (Producer). (2006). Shaping the way we teach English, best practices around the world: Module 6, Classroom Management: Large Classes [Video].  Retrieved from http://www.youtube.com/watch?v=RqvBjvbsUxs
· Teaching Channel. (2013). Classroom management videos. [Video]. Retrieved from https://www.teachingchannel.org/
videos?landing_page=Classroom+Culture+Behavior+Landing+Page&gclid=COTqjvLPwrICFUjhQgodOGwAFg
	

	09 
	· Shaping Module 13: Peer Observations.
· Shaping Module 14: Teacher Development Reflective Practices.
· Submit Final Action Plan.
	· Analyze benefits of formative peer observations.
· Discuss necessary elements for successful, formative peer observations.
· Explore the importance of reflective teaching.
· Evaluate the tools/methods available for reflecting on one’s own teaching.
· Complete and submit a final action plan.
	· Holland, L. (2011).  Peer observation made easy. ORTESOL News, 34(1), 7.
· Holland, L. (2011).  Another model for peer observation. Workshop handout from TRI-TESOL, Des Moines, WA.
· Holland, L. (2011).  Sticking with facts. Workshop handout from TRI-TESOL, Des Moines, WA.
· Richards, J. (1991). Towards reflective teaching. The Teacher Trainer. Retrieved from http://www.tttjournal.co.uk/
uploads/File/back_articles/
Towards_Reflective_Teaching.pdf
· Tice, J. (2004).  Reflective teaching: Exploring our own classroom practice. Retrieved from http://www.teachingenglish.org.uk/
articles/reflective-teaching-exploring-our-own-classroom-practice
Optional Videos: 
· U.S. Department of State ECA/A/L. (Producer). (2006). Shaping the way we teach English, best practices around the world: Module 13, Peer Observation [Video].  Retrieved from http://www.youtube.com/
watch?v=r-abWqXlkFY
· U.S. Department of State ECA/A/L. (Producer). (2006). Shaping the way we teach English, best practices around the world: Module 14, Reflective Teaching [Video].  Retrieved from http://www.youtube.com/
watch?v=qKVTh6HG-T4
	· Discussion 1: Respond to the questions on peer observation readings and to at least one other participant.
· Discussion 2: Respond to the questions on reflective teaching readings and to at least one other participant

· Task: Submit final action plan.
· Optional: Social Thread.



	Week
	Topics/Themes
	Learning Objectives
	Readings/Resources
	Tasks/Activities

	010 
	· Final Action Plans.

· Peer Feedback.


	· Critically analyze the final action plans of peers and give substantive feedback

· Respond meaningfully to peer feedback.
	· Peers’ final action plans.
	· Provide detailed critical feedback to at least two peers’ final action plans.

· Respond to feedback given to you by your peers.



	
	
	
	Additional US DOS Publications under review for future terms:

· Bright Ideas 

· Create to Communicate 

· Creative Classroom Activities 
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